Title: THE AESTHETIC DIMENSION OF PROCESS PHILOSOPHY IN ALFRED NORTH WHITEHEAD AND PIERRE TEILHARD DE CHARDIN AND ITS SIGNIFICANCE FOR EDUCATION 

Author(s): RYAN, JOANNE 

Degree: PH.D. 

Year: 1981 

Pages: 00260 

Institution: NEW YORK UNIVERSITY; 0146 

Source: DAI, 42, no. 07A, (1981): 2982 

Abstract: Statement of the Problem. The purpose of this study is to analyze, identify, describe, and synthesize the aesthetic concepts, constructs, categories, and perspectives of the process philosophy in Alfred North Whitehead and Pierre Teilhard de Chardin, and to indicate their significance for education.

Methods. The methods used are those appropriate to philosophic and aesthetic inquiry with emphasis on theoretical and meta-theoretical activities which include analysis, comparison, and synthesis.

The Study. These methods are used in several areas that are crucial to the completion of this study: an analysis of the basic tenets of process philosophy and the study of its development and relationship to other philosophies; an analysis of Whiteheadian process metaphysics and Teilhardian process hyperphysics and a comparison of their systems of thought with each other and with other philosophers; the identification, analysis, and comparison of the aesthetic concepts, constructs, and categories in Whitehead's and Teilhard's process systems to include their notions of the aesthetic order and the art process, the aesthetically significant components of their methods, the concepts of art, aesthetic experience, artistic creation, the function of art, and the related notions of beauty, truth, adventure, and peace; the location of Whiteheadian and Teilhardian process aesthetics within the larger aesthetic tradition as well as the contemporary artistic and cultural milieu; the formulation of a hypothetical Whiteheadian/Teilhardian "process aesthetic" framework for education.

Results. This study finds the philosophy of process to be largely a twentieth century phenomenon. Although it constitutes a neoclassical tradition which has coexisted with the classical since the dawn of both Eastern and Western philosophy, it was not until the twentieth century that Whitehead organized the process perspective as a philosophical system and striking similarities were discovered to exist between his and Teilhard's scientific hyperphysics. Further it is only the past twenty years that have seen the steady increase of scholars who see it as a fruitful alternative to positivist, idealist, and analytic philosophical perspectives for understanding and interpreting the complexities of contemporary reality.

The processive perspective views the universe as through and through creative activity and considers the activities of conscious free and spontaneous beings as primary to the process. The aesthetic dimension of Whitehead's thought lies within his notions of feeling tones, pretensions, intuitions, poetic insight, and the empathetic identity of the human being with his or her world. The aesthetic dimension of Teilhard's thought lies within his concept of hominization: deeper knowing, feeling and imagining within the human species. While Whiteheadian and Teilhardian process aesthetics supports aspects of several major aesthetic theories and reflects the dynamic reality of the contemporary artistic and cultural milieu, for the most part, it offers an alternative to the philosophical tools currently available for understanding today's world. For process philosophy proposes the aesthetic as basic to reality and as disclosing the very meaning of things--a radical departure from the pervasive view that the aesthetic is peripheral.

Conclusion. The significance of Whiteheadian and Teilhardian "process aesthetics" for education lies in the fact that the hypothetical framework constructed from it reveals a model in which the aesthetic is integral to the educational process. Process aesthetics supports the position that one can experience fully only if one is educated in his or her wholeness, i.e., to be a fully experiencing self. It also supports the position that only in aesthetic education can the goal for all education be achieved, i.e., the growth of the whole person through responses to one's total environment. Only in aesthetic education is the total person involved in the educative process, for only in informed aesthetic perception are the centers of sense, affectivity, conceptualization, and imagination brought to focus in a single experience. Nowhere else is it possible to have such a clear notion of the experiencing self and to experience as fully and integratively.
